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Abstract
This collaborative, interactive, organized discussion presents three perennial questions about
external assessments, including large-scale state tests: 1) Who benefits from external assessment
in the current landscape, and under what conditions? 2) How might we build on what is known
about how external tests can promote learning while also serving the purposes of measurement?
3) How can external assessment results and reports be used to inform instruction, student
learning, and families’ support of students? The session will bring a diverse set of partners to the
table to share information across partner groups, increase understanding, question assumptions,
and generate new ideas. Presenters will provide a foundational overview and background
information on each question. Session attendees will play an active role in sharing their expertise
and wonderings in small group discussions. The results of the session will be used to spur
additional collaborations among different groups within and beyond NCME.
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the Field

Perspective

External assessment in education (e.g., standardized testing) is a fixture in K-12
education. It is mandated by state and national governments in the U.S. (e.g., No Child Left
Behind Act, 2002; Every Student Succeeds Act, 2015), resulting in many products that have
been adopted by educational systems to monitor student achievement. Our session interrogates
the questions: whether, how, and why external assessment/measurement is useful and for whom?

Extensive scholarship has demonstrated that high-quality classroom assessment practices
can have extensive impacts on student achievement, motivation, and skills in learning (Andrade
et al., 2021; Black & Wiliam, 1998; Lee et al., 2020; Leenknecht et al., 2020; Shute, 2008).
While various models have been proposed to describe how classroom-based and
classroom-external assessments might together support monitoring and use of learning evidence
(e.g., Herman, 2016; Marion et al., 2024), in practice, there is scant evidence (e.g., Herman,
2010; Shute et al., 2008) for the effectiveness of large-scale/standardized assessment or the
impacts of assessment reports on teacher practice, student learning, or family engagement.

We propose an organized discussion with the aim to bring a diverse set of partners to the
table to share knowledge, experience, and expertise across professional roles to increase
understanding and identify ways to collaboratively improve educational assessment systems for
the benefit of students, teachers, other core partners, and society.

Session Organization

Part I: Leaders within NCME’s Classroom Assessment Committee (CAC), State and
Local Assessment Leaders (SALAL) SIGIMIE, and Large-scale Assessment (LSA) SIGIMIE
will provide brief five-minute foundational overviews and background information on each of
the following questions:

1. Who benefits from classroom-external assessment in the current landscape, and under
what conditions? (Yi-Chen Wu & Shenghai Dai)

2. How might we build on what is known about how classroom-external tests can
promote learning while also serving the purposes of measurement? (Heidi Andrade)

3. How can classroom-external assessment results and reports be used to inform
instruction, student learning, and families’ support of students? (Dustin Van Orman)

Part 2: Attendees will choose a question to engage with and move to a table/area of the
room to engage in collaborative discussion with other attendees and presenters. Each question

group will choose a timekeeper, notetaker, and reporter.

Part 3: Reporters from each group will share a summary of their discussion.



We will collect notes from attendees and follow up with those in attendance. We will use
the results of discussions to spur future engagement opportunities and SIGIMIE/Committee
activities for NCME members after the Annual Meeting—for instance in a series of webinars.

Significance

This session will actively engage NCME members in learning, sharing, and
problem-solving around some of education’s most pressing issues. Through NCME CAC,
SALAL, and LSA collaboration, this session has the potential to ignite new scholarship, changes
to common/problematic practices in educational assessment, and future cross group
collaborations. We intend to use the results of this session to spur other collaborative
opportunities between our members and the NCME community.

References

Andrade, H., Brookhart, S., & Yu, E.C. (2021). Classroom assessment as co-regulated learning:
A systematic review. Frontiers in Education. https://doi.org/10.3389/feduc.2021.751168

Black, P., & Wiliam, D. (1998). Assessment and classroom learning. Assessment in Education:
Principles, Policy & Practice, 5(1), 7-74. https://doi.org/10.1080/0969595980050102

Every Student Succeeds Act. (2015). Pub. L. No. 113-95. Retrieved from
https://www.congress.gov/bill/114th-congress/senate-bill/1177/text

Herman, J. L. (2010). Impact of assessments on classroom practice. In E. Baker, B. McGaw, & P.
Peterson (Eds.). The International Encyclopedia of Education, (3rd ed.). Elsevier.

Herman, J. L. (2016). Comprehensive standards-based assessment systems supporting learning.
The Center on Standards & Assessment Implementation, WestEd.
https://compcenternetwork.org/sites/default/files/archive/CAS_Supportingl.earning.pdf

Lee, H., Chung, H. Q., Zhang, Y., Abedi, J., & Warschauer, M. (2020). The effectiveness and
features of formative assessment in US K-12 education: A systematic review. Applied
Measurement in Education, 33(2), 124-140.
https://doi.org/10.1080/08957347.2020.1732383

Leenknecht, M., Wijnia, L., Kohlen, M., Fryer, L., Rikers, R., & Loyens, S. (2021). Formative
assessment as practice: The role of students’ motivation. Assessment & Evaluation in
Higher Education, 46(2), 236-255. https://doi.org/10.1080/02602938.2020.1765228

No Child Left Behind Act of 2001. (2002). Pub. L. No. 107-110. Retrieved from
https://www.congress.gov/bill/107th-congress/house-bill/1/text

Marion, S. F., Pellegrino, J. W., Berman, A. L. (2024). Reimagining balanced assessment systems.
National Academy of Education.

Shute, V. J. (2008). Focus on formative feedback. Review of Educational Research, 78(1),
153—189. https://doi.org/10.3102/0034654307313795

Shute, V., Hansen, E., & Almond, R. (2008). You can’t fatten a hog by weighing it — or can you?
Evaluating an assessment for a learning system called ACED. International Journal of
Artificial Intelligence in Education, 18, 289-316.
https://citeseerx.ist.psu.edu/document?repid=rep 1 &type=pdf&doi=9eb1{12b3d239619d5
669283d07ec092c619b67¢



https://doi.org/10.3389/feduc.2021.751168
https://doi.org/10.1080/0969595980050102
https://www.congress.gov/bill/114th-congress/senate-bill/1177/text
https://compcenternetwork.org/sites/default/files/archive/CAS_SupportingLearning.pdf
https://doi.org/10.1080/08957347.2020.1732383
https://doi.org/10.1080/02602938.2020.1765228
https://www.congress.gov/bill/107th-congress/house-bill/1/text
https://doi.org/10.3102/0034654307313795
https://citeseerx.ist.psu.edu/document?repid=rep1&type=pdf&doi=9eb1f12b3d2396f9d5669283d07ec092c619b67c
https://citeseerx.ist.psu.edu/document?repid=rep1&type=pdf&doi=9eb1f12b3d2396f9d5669283d07ec092c619b67c

