Facilitator Insights: Real-Time Feedback
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1. Give Feedback While Students Can Still Use It
Key Idea: Students value verbal feedback delivered shortly after clinical experiences. Timely feedback gives them opportunities to adjust and demonstrate improvement.
Research Insight: Gates et al. surveyed 155 veterinary students and 89 faculty members across 25 universities. Students identified verbal feedback shortly after clinical experiences as particularly valuable. However, feedback was frequently delayed until after rotations had ended, limiting opportunities for students to act on it. 
Applying This to Your Teaching
Instead of saving all feedback for the end of the day, look for natural opportunities following a clinical activity.
For example, after a student finishes a client interview, you might say:
"You gathered a thorough history, but I noticed you moved on before exploring the client's main concern. During your next interview, try asking what concerns them most about their animal's condition."
This gives students an opportunity to apply the feedback during their next interaction, while reserving the final debriefing for broader reflection and discussion.
2. Make Feedback Specific and Actionable
Key Idea: Feedback is more useful when students understand what they did well, what needs improvement, and what they can do differently.
Research Insight: Students in the Gates et al. study identified verbal and in-the-moment feedback among the methods they found helpful. Generic feedback and delayed written feedback were among the approaches they described as less useful. The study reports students' perceptions rather than experimentally comparing feedback techniques. 
Applying This to Your Teaching
Focus on an observable behavior rather than making a general judgment about performance.
Instead of "Good job with the client."
Try "You gave the client time to explain their concerns without interrupting. That helped you gather important information and establish rapport."
Instead of "You need to improve your SOAP."
Try "Your assessment identifies the main problem, but your plan doesn't explain why you selected those diagnostics. Next time, connect each test to the question you're trying to answer."
Specific feedback helps students recognize which behaviors to repeat or adjust.
3. Build Feedback Into Everyday Clinical Teaching
Key Idea: Feedback does not always require a formal meeting. Brief conversations can be incorporated into everyday clinical activities.
Research Insight: Faculty workload was a major barrier identified by both students and faculty in the Gates et al. study. Both groups also identified a lack of proactive feedback as a barrier. 
Applying This to Your Teaching
Look for brief opportunities throughout the day rather than waiting until you have time for an extended discussion.
Examples include: 
· After a client interaction: Reinforce an effective communication behavior or suggest one adjustment.
· After case discussion: "You explained why your top differential fits. Before deciding on diagnostics, also identify one finding that would make you reconsider it."
· After reviewing SOAP: Identify one strength and one area to improve in the next submission.
· During a team activity: Acknowledge effective collaboration or address a specific behavior affecting participation.
These short conversations can complement more structured feedback and debriefing sessions.
4. Give Students Opportunities to Demonstrate Improvement
Key Idea: Feedback becomes more useful when students have opportunities to act on it and demonstrate their progress.
Research Insight: A concern highlighted by Gates et al. was that delayed feedback often arrived when students no longer had opportunities to demonstrate improvement during the rotation. 
Applying This to Your Teaching
Connect feedback to an upcoming activity and revisit it afterward.
For example, following a client interview: "During your next interview, focus on summarizing the client's concerns before moving into your diagnostic questions."
After the next interaction, follow up: "How did that approach work? What did you notice about the client's response?"
During the end-of-day debriefing, invite students to identify feedback they received, describe how they applied it, and consider what they want to continue improving.
Taking It Into Practice
Choose one opportunity each day to give a student brief, specific feedback following a clinical activity. Identify something they can continue or adjust, then look for an opportunity to revisit it.
Remember: Real-time feedback and formal debriefing serve complementary purposes. Use brief feedback conversations to address specific behaviors as they occur, and reserve debriefing for broader reflection on clinical reasoning, teamwork, client communication, and progress.

